Remarks by OLME (Greek Secondary Teachers Federation) on
ETUCE Statement in response to the European Commission’s Consultation on Schools for the 21st Century (Draft)

It is worth while to underline here the exceptional ambiguity of the term “quality of education” in the relative texts of EU. It is usually implied that “quality” exists when the quantitative indicators for education that are fixed by EU are met. This way, however, the question of quality is reduced finally in question of quantitative indicators. (p.1, end of 2nd paragraph)
We need to take into consideration that focusing on the teachers’ role includes the danger that this role might be considered as the main cause of the educational system weaknesses, an idea which is often utilized.  (p.1, middle of 3rd paragraph)
The Scandinavian example of 9year compulsory school is interesting and historically decisive. However, its establishment portrays the social and educational situation of ‘50s and ‘60s. Today it is worth while to claim the surpassing of this example extending compulsory general education up to the age of 18 years (point of adultness). In affinity with this demand, we can also examine the perspective of establishing the comprehensive upper secondary school (upper school of secondary education) that will provide multiple educational choices and completion of professional specialisation will take place afterwards. The shaping of an integrated personality should be the objective of education. Consequently, apart from cognitive, physical and aesthetic development, our concern will also be focused on emotional, social and moral development of children and young people. The content of education should combine theory and practice and, especially in the level of upper secondary education (Lyceum), it will be provided in the context of a general comprehensive upper secondary school up to the age of 18.  The school should teach all the students the basic elements of all applied sciences and humanities, but also the basic elements of industrial, rural production and developing technology. Only this kind of education will be a creative link between the system, the content, the working method of general education and the new conditions and needs of current production and growth which will be for the benefit of people in general, not for the financial profits of few and powerful people. OLME focuses particularly on the structure and the organisation of secondary school level. In our opinion, our perspective should be the development of a single real comprehensive type of school on the secondary school level, that will develop the positive characteristics of multi-lateral lyceum, in the context of establishing the 12year compulsory education. Objectives of this school will be: 

a) providing our students with essential supplies for a creative social and professional development, and 

b) unification of school choices (general and vocational/professional education) and the reduction of school’s allocating role.

The basic advantages of a comprehensive upper secondary school are: 

· it keeps school population in school after they complete their studies in the compulsory lower secondary education 

· it connects theory and practice at higher education level 

· it contributes to the bluntness of stereotypes that are connected with mental and manual work

· it provides general education of a higher level, necessary for a more successful follow-up in further specialisation,

· it provides the possibility of more choices regarding the horizontal penetrability (possibility of moving between circles and directions that operate at the same time in the comprehensive school) it contributes to the bluntness of consequences from social inequalities in the education sector. 

(Remark on: “How can schools be organised in such a way as to provide all students with the full range of key competences?” p. 2, second bullet point)

We note, however, that this flexibility should not lead to educational programmes of different level on the occasion or as a pretext of the need for differentiated pedagogic practices. Cf. the relative statement of the Committee to the Council and the European Parliament “Efficiency and equality in the context of European education and training systems”. Brussels, 8 September 2006, COM (2006) 481 final, p. 6-7. (p.2, 3rd  bullet point)
More generally, our Federation considers that we should not seek the forming of one-dimensional individuals through education, orientated towards development. In the consultation text “The School of the 21st century” is attempted a serious shift of the emphasis from integrated knowledge to skills. Humanities and social sciences are progressively marginalized and downgraded. The conception about school turns out to be completely utilitarian and is registered in a clearly economic-merchandising way of thinking. Training and education are considered above all as tools in the service of economy, competitiveness, enterprising and employment. They are not considered as universal rights and public goods.(p.2 , 4th  bullet point)
OLME does not accept external evaluation systems as an idea of evaluation by factors (people or organisations) out of the educational system. This evaluation will lead to class clasification of schools and redaction of the teachers autonomy in schools. (Remark on “The methods used in the evaluation of schools is a key issue”, p. 3, 1st bullet point)
We also note here that the intensity of assessment processes through national examinations and the publication of results per school unit turn out to be against pupils with special needs, disabilities, training difficulties. (p. 3, 3rd bullet point)
It must be stressed that the class size has been reduced recently in Greece as well. (Remark on: “A need for adequate class sizes, modern school infrastructure and proper working conditions for teachers”, p. 4, 1st bullet point)
We note however that individualisation is not - and it should not be - the only pedagogic method. At the same time, differentiation should also be promoted on the basis of concrete class groups. Complete individualisation is not always feasible, nor desirable as a unique method, because it usually isolates children from each other (eg use of worksheets),  it renders impossible team-work learning and deprives training process from its social content. (Remark on: “How can schools equip young people with the competences and motivation to make learning a lifelong activity?”, p. 5 4th bullet point)

The developments in the United Kingdom often lead also to complete privatisation of public school units and to serious distortion of training process, as it happens in the so-called Academies. (p. 5, 5th bullet point)
An education system that is too narrowly tailored to the immediate needs of the labour market, apart from their one-dimensional character and the consecutive amputation of young people’s personality, will not sustain the economy in the long run. Indeed, it is essential that the school ‘educate for life’, not for jobs. (Addition to: “How can school systems contribute to supporting long-term sustainable economic growth in Europe?

How can school systems best respond to the need to promote equity, to respond to cultural diversity and to reduce early school leaving?”, p. 6 1st bullet point)
We emphasize the need for preschool education, but we reject its shift into premature primary school. (p. 7, 5th bullet point)
Flexible, individualised and differentiated basic education (Addition to: “In order to combat early school leaving, it is furthermore necessary to have”, p.7, 2nd bullet point)
We should explain here that our previous proposal about the increase of duration of compulsory education does not result from this reason (struggle against drop out) but from the need of response to the increased learning demands of modern society.(p. 7,  2nd bullet point)
To the direction of equal chances, we claim, as we already have mentioned, immediate establishing of 12year compulsory education in the prospect of the 12year comprehensive school, 2year compulsory, public preschool education, immediate upgrade of VET and limited number of students in each class (cf. Question 1). Especially for VET, we stress that graduates of VET should have the real and not simulated possibility of access in higher education (HIGHER EDUCATION INSTITUTIONS-POLYTECHNICS), without the barriers and the discriminations that exist today, and proportionally with the school potential of VET. 
Regarding the system of access to the Higher Education, we propose the enhancement of access to the higher education, certainly with a relative brave financing of infrastructure of higher education institutions and support for the teaching staff, so that the studies are not continuously downgraded with the increase of the students’ number, the lack of further financing and the shortage of teaching staff. The free access will be realised, according to our proposals on the basis of the certificate of studies that will be acquired with internal exams.  During the meantime, until the establishment of free access, the access to Higher Education will be after the graduation from the Upper Secondary Education through national exams on limited number of subjects which will be held with the responsibility of secondary education. We constantly support state/public and free higher education. We are against privatisation of higher education, against establishment of private universities. We fight so that the public and academic character of higher education .is ensured. Also, we support measures like free food, accommodation and books for students and scholarships for the completion of their studies on graduate and postgraduate level. 
For the bluntness of inequalities in the education sector, we propose the taking of complete measures for compensatory education, like the Zones of Educational Priority (ZEP in France), so that all students are helped to complete the 12year compulsory education and that drop out is decreased. At the same time, we seek the upgrade, after analytic study, of some measures and practices like the additional teaching support, induction classes and the further teaching courses. The enactment of Regions or Zones of Educational Priority constitutes an educational practice that has led to positive results in various countries. This is why OLME has proposed their application (firstly on trial) in Greece. We believe that their application, based on scientific planning, can contribute effectively in the reduction of educational inequalities, illiteracy and drop out. At the same time, we propose measures like day-schools in their own buildings with the required equipment (school library, laboratories, computer room etc.) on the basis of a well-planned medium-term programme.(p. 7,  5th  bullet point)
Have in place a formal assessment system (we’d better use the term “induction support system” instead) for migrant children who arrive in the country. The lack of such systems leads to schools not knowing if the migrant students have special educational needs, including emotional and behavioural problems. It is possible that any child might have emotional and behavioural problems regardless of his family or national background. The danger lies in the possible shift of the immigrants issue into a psychological and medical issue. (Addition and remark to: “In order to support specifically pupils with immigrant and migrant background, who statistically are at a greater risk of performing less well and of dropping out, it is furthermore necessary to”, p. 8, 3rd bullet point)
We also see that the interest of EU in the educational inequalities tends to be focused on their enormous financial cost as well as on the social problems that result from the drop out. However, the reasons that create educational inequalities are not mentioned, and that they are mainly related with the social (class) and economic inequalities. For EU social inequalities in education are easily reduced in “cultural differences”. (“Futhermore, ETUCE stresses that”, p. 9, 5th bullet point)
As also stated under point 1, a reduction of class sizes is key in countries where large classes exist. Large classes makes it more problematic for the teacher to maintain an adequate disciplinary climate, to face the special needs and difficulties of pupils and the consequent heavy workload undermines their capacity for innovation. (Addition to: “If schools are to respond to each pupil’s individual learning needs, what can be done as regards curricula, school organisation and roles of teachers?”p. 10, 12th bullet point)
Also, the action research is a good inquiring and interventionist tool, that should be developed here to that direction.(p. 10, 13th bullet point)
Also, the important role of media should not be underestimated, especially of the television, that has an important effect on children and young people. Apart from the more general social measures, that certainly refer to a different model of development, as we have described, we think that it is important for the school to prepare children not only for a world of image, digital technology and potential dangers, but also for the chances it provides. “Media education” is necessary more than ever today.(“How can school communities help to prepare young people to be responsible citizens, in line with fundamental values such as peace and tolerance of diversity?”, p. 10)
While it is accepted by EU that the contribution of teachers is the key for the success of each school, its policy, like that of each member state, is not leading to the same direction, but it opposes basic conquests of working people, which are related directly with the effectiveness of educational work, it leads teachers to various forms of labour insecurity and uncertainty and has serious negative repercussions on the teaching staff and inevitably on the educational work itself. The permanence of labour status, the complete respect of labour rights for all teachers and the decent wage are some of the necessary conditions to guarantee the quality in education. (“How can school staff be trained and supported to meet the challenges they face?”, p. 11)
The issue of effective school operation and proper organisation and administration is not independent from the general conditions in which it is has to operate. The experience of European countries has proved that policies of decentralisation, to the extend that they help schools to apply programmes of different level, depending on the level of the students of each school, they can easily lead to schools of “different speed” against children of the most downgraded regions within the cities and in the countryside. We point out that efforts in Britain, the USA and other countries to apply models of school categorisation on the basis of their effectiveness led to enlargement of learning inequalities from school to school, even to “ghetto-schools”. Often in different countries assessment/evaluation, external and internal, is promoted with particular emphasis as a solution, as well as the account, and systems of evaluation and classification of public schools on the basis of the results of external national or international assessments are put forward. Usually such systems lead to attribution of responsibilities for negative results to teachers. We do not accept evaluation/assessment - guidance of teachers and social categorisation of schools through evaluation of school units. We believe, also, that evaluation of school or class cannot take place independently from the socio-economic and educational profile of students. Regarding the organisation and administration on school unit level, we support constantly the appointment of teaching staff into a sovereign body.(End of text, p. 13)
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